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prove  the  fact  that  teaching  students  by  phrase-unit  is  an  effective  method  of 
developing reading skills. 
    It  has  been  clarified  already  to  master  chunking  using  reading  aloud  with 
awareness  of  chunks  will  help  understanding  of  the  content.  But  it  has  not  been 
clarified how effective in developing reading skills it is to teach students to read and 
comprehend by phrase-units, and the associated reading aloud practices.
    At  the  present,  most  schools  offer  explanatory  classes  such  as  grammar 
translation method with  little reading aloud practice. This paper will  introduce the 




2.  Research Rational
2.1.  Problems Students have in Reading
    Recently,  it  has  been  pointed  out  that  the  ability  of  students  to  read  and 
comprehend English is decreasing. That the reading-score of TOEFL is low compared 
to several other countries is referred to as actual proof. The one of the causes of this 
would  be  the main  teaching method  shifted  to  the  communicative  approach  that 
resulted in decreasing the time for reading in class activity, and diversification of the 
teaching methods  of  reading  that  used  to  over-emphasise  the  grammar  translation 








with  frequent  consultation  of  a  dictionary,  and  they  often  say  that  they  cannot 
understand  the  contents  of  the  text  because  they do not  know  some words  in  the 
text. Furthermore, they do not know how to pronounce the words, either. They often 
do not understand phonetic  symbols;  as  a  result  they  still  cannot pronounce  some 
words even in the sentences that they prepared for a class.







word  by  word,  not  as  chunks,  because  they  read  the  sentence  in  disconnected 
phrases. The  third  point  is  that  the  students  cannot  appropriately  connect  chunks 
together.  Judging  from  their  translating  chunks  into  Japanese,  they  might  make 










2.2.  Previous Research
    Inputted information is processed in the word recognition, parsing, proposition 
formation  and  comprehension  components  from  the  lower  to  higher  levels.  First, 
visual  input  is  recognised  as  a  word  by  a  phonological  loop  of  working memory. 
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Although  competent  readers  can  recognize  words  automatically,  poor  readers may 
use up the working memory resources by consciously decoding words in the episodic 
buffer and consequently can not proceed to further processing.
    Phonological  information  representing  meanings  will  be  forwarded  to  be 
processed  to  parsing,  proposition  formation,  and  comprehension  components. 
Generally, human linguistic information processing can be divided into three stages 
as decoding, storage and retrieval. Decoding means converting inputted information 
into  a  processable  internal  format,  and  it  is  known  that  decoding  is  processed per 
certain  operational  unit.  This  is  called  reading-units  formation,  chunking  or 
phrasing.  It  is  almost  established  that  human  spoken  language  is  understood  and 
produced  for  each  perceptual/  productive  sense  unit. The  sense  unit  is  based  on 
phrase and rhythm, and is not a word unit not only  for native speakers of English 
but also for Japanese learners of English. This was proven by research which used and 








    However,  in  a  practical  sense,  the  above  perceptual  sensory  input  unit  is  not 
equal to the information processing unit of readers. It is considered that visual input 
is  stored  in  sensory memory  for  a  short  time,  then,  formed  into  recognised  units 
which are processed as a whole, based on linguistic information such as phonemes, 
meaning and syntax, in working memory. 









information from the phonological  loop  is consciously  integrated with background 
knowledge or knowledge of pragmatics from long-term memory under the control of 
the  central  executive. This  higher  level  processing  takes  place  only  in  competent 
readers who  can  store  essential  propositions  of  the  text  in  the  episodic  buffer.  For 
that reason, few poor readers can reach the stage of understanding the content. 
2.3.  Purpose of the Present Research
    Reading  aloud  reflects  the  processing  level  of  understanding.  Aside  from 






comprehension  process  by  grasping  word-for  word  meaning  will  take  too  long. 
Without  correct  recognition  of  chunks,  parsing  will  not  function  correctly.  The 
prerequisite  for reading is correct recognition of a chunk to process per chunk and 
keeping  enough  working-memory  resources  for  the  next  proposition  formation. 
Phrase-reading  and  reading  aloud  were  introduced  as  training  to  grasp  chunks 
correctly to automate the parsing process. “To master chunks with consciousness  is 
useful  for  understanding”  (Takanashi,  Takahashi  1984,  Tsuchiya  2004)  is  a  previous 
study of making use of  reading aloud for understanding content, by reading aloud 
copying  model  reading  to  make  grasping  chunks  and  processing  meaning  and 
parsing easier, to help understand the content.
    The  research,  “reciting  to  understand  a  passage  as  it  stands”  (Sakuma  2000) 
points out  that  reading aloud  is good practice  for understanding a  sentence  in  the 
original order, because it makes it hard to go back to read again. This suggests that 
reading  aloud  contributes  to  make  it  possible  to  understand  meaning  which  was 
grasped per chunk, as it stands to process proposition formation. 
    On the basis of the above, I wish to show how effective training phrase-reading 
and reading aloud, with awareness of a phrase  to grasp a chunk,  is  for automating 




as  they  stand,  or  not.  Also  we  examine  the  effect  of  only  phrase-reading  without 
reading aloud.
2.4.  Research Questions
    The  current  study  addressed  the  following  research  questions  about  how  the 
phrase-reading and reading-aloud approaches in EFL instructions may influence the 
results of the two different types of interventions. 
(1)  Is  there  any  different  impact  between  the methods  of  instruction with  phrase-
reading  and  reading-aloud  approaches  and  the methods  of  instruction without 
such approaches?









3.2.  Material and Test
    I used two texts: one  for Experimental Group 1 and 2,  the other  for Control 
Group. The materials were passages of about 400 words taken from various sources 
and  similar  in  level. These materials  corresponded  to  students’  ability  and  students 
are familiar with most of the words in these texts.
    I  conducted  the  Reading Test  in  both  the  pre-  and  post-  test  phases  of  this 
research project. It was designed to measure students’ reading comprehension levels, 
and  consisted  of  23  questions  in  total  (23  full  marks)  including  5  passages  from 






activity,  phrase-reading  and  reading  aloud  practices  were  given  to  Experimental 
Group 1, and only phrase-reading practice was given to Experimental Group 2, and 
no training was given to the Control Group.
3.3.1.  Procedure for Experimental Group.
(1)  Distribute printed out text to students for the next lesson at end of the lesson. In 
this text, sentences are divided into each phrase by a slash, and as the preparation 
for  the  next  lesson,  students  insert meanings  of  each  phrase  under  the  phrase 
text.
(2)  Call  student  to explain  the meaning of each phrase at class  to check what  they 
have prepared. Teacher  should  explain  them giving  consideration  to  continuity 








3.3.2.  Procedure for Control Group.
(1)  Distribute printed out  text  to  students  for  the next  lesson at end of  the  lesson. 
Students insert the meanings under text as the preparation, but sentences in this 
text are not divided into each phrase by a slash.






3.4.  Analysis Method




    Its  homoscedasticity  was  approved  by  Levene  before  the  principal  analysis. 
Mean, Standard Deviation  and numbers of participants of Pre-  and Post- Reading 
Tests of three groups are listed in Table 1.
Table 1.   Means, Standard Deviation and numbers of participants of  
Pre- and Post- Reading Tests
test group mean SD N
Pre Reading Group 1 10.66 3.26 38
Group 2   9.35 3.05 40
Group 3   9.45 2.77 44
Post Reading Group 1 12.61 3.07 38
Group 2 11.05 2.86 40
Group 3  11.11 3.12 44
    The  two-way  ANOVA  repeated  measure  was  performed  to  analyze  the  two 
differences  between  the  mean  score  of  the  pre-test  and  that  of  the  post-test. The 
ANOVA repeated measure detected a significant difference between the results of the 
reading pre-test  and post-test  of Group 1  (F  (1, 37) = 19.903, p < .01),  a  significant 
difference  between  the  results  of  the  reading  pre-test  and  post-test  of  Group  2 
(F  (1, 39) = 12.372,  p < .01)  and  a  significant  difference  between  the  results  of  the 
reading pre-test and post-test of Control Group (F  (1, 43) = 10.944, p < .01).




















The  result  of  multiple  comparison  (Bonferroni)  showed  a  significant  difference 
between Experimental Group 1 > Experimental Group 2  (p < .05),  and a  significant 
difference between Experimental Group 1 > Control Group (p < .05).
5.  Discussion
    In  response  to  research question 1 “Is  there  any different  impact between  the 
methods of  instruction with phrase-reading  and  reading-aloud  approaches  and  the 
methods of instruction without such approaches?”, the methods of instruction with 
phrase-reading  and  reading-aloud  approaches  were  effective  because  of  the  gain 
demonstrated  by  the  results  of  the Reading Tests  of  the Group  1  over  that  of  the 
Control  group.  Experimental Group  1 who  practiced  phrase-reading  and  reading-






were  not  understood  correctly  or  if  this  process  took  too  long,  working  memory 
resources ran out and it caused difficulty for understanding meaning. Phrase reading 





an  effect  on  advancing  the  reading  process  to  the  next  step,  which  is  proposition 
formation. 
    The  effectiveness  of  reading  aloud on developing  reading  skills was  shown by 
the  more  significant  impact  of  Experimental  Group  1  compared  to  Experimental 
Group 2. The result that Experimental Group 2 (who did not practice reading aloud) 
did  not  show  any  statistical  differences  compared  to  the  Control  Group,  also 
supports the above concept. The stage of grasping chunking by phrase-reading means 
the  stage where  chunking was  just understood,  and  this will not help  to  automate 
this  for acquiring. However,  repeatedly  reading English  sentences aloud, where  the 
content has been understood, is considered to be effective for automating chunking. 





process  to progress  the  reading process  from word  recognition,  through parsing  to 
proposition formation and still leave some working memory resources. Class-activity 
should accelerate this automation. To do that, it is crucial to automate the process by 
presenting  teaching  material  in  phrase-units,  which  are  a  fundamental  unit  for 
language  processing,  in  order  for  students  to  understand  the  content  by  repeated 
reading  aloud. Especially,  practicing  reading  aloud per phrase unit  is  important  to 
accelerate the automation of the process of parsing and proposition formation.
    From  the  result  of  this  research,  we  cannot  tell  which  process  parsing  or 
proposition formation, received most benefit from reading aloud. In the future, we 
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